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Board Interview Summary 
 

Methodology 
Lake Bluff School District 65 (the “District”) Board of Education Members were interviewed 
individually. Each board member was given the same fourteen prompts and asked to share his or her 
opinion on a variety of topics including: guiding principles, strengths, challenges, improvements, strategic 
planning process, mission and vision, curriculum and instruction, standards and expectations, decision-
making processes, faculty and staff, communication and outreach, facilities, technology, and finance.  

 

Findings 
The Board believes the District is defined by an emphasis on high academic achievement and standards 
and a prioritization of students’ social and emotional wellness. In addition, the Board sees exceptional 
District employees as the District’s main strength. The Board also sees the District’s strong sense of 
community as enhancing the District’s educational environment. 

Overall, the Board is pleased with the financial state of the District. However, the Board is sensitive to 
concerns expressed by community members about the District’s fund balances and tax rates. Preparing for 
current and future challenges such as implementation of the Common Core, making effective use of the 
District’s investments in technology, and developing facility maintenance and capital improvement plans 
are all priorities in the coming school years.  

The Board is cognizant that all community members are not pleased with recent levels of Board 
engagement. With significant strides made regarding administrative stability throughout the District in 
recent years, the Board is eager to meet stakeholders’ expectations. The Board believes the District has 
high standards for students and employees; however, modifications may be needed to motivate and 
engage students at all academic levels. The Board would like this to be accomplished through an 
emphasis on the continual growth of each student.  

In addition, the Board acknowledges the need for a more effective communication plan that will facilitate 
collaboration between community members, parents, employees, and students. The Board wants the 
strategic planning process to include meaningful opportunities for engagement with community members, 
parents, and District employees in order to elicit community buy-in in the final strategic plan and provide 
the Board with a clearer picture of overall community opinions and priorities in regards to the District’s 
future.   
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Focus Group Summary 
 

Methodology 
As part of the Lake Bluff School District 65 Strategic Planning Process, ECRA Group, Inc. (ECRA) 
conducted 23 focus groups with various members of the District community. The number of focus groups 
by stakeholder group is as follows:  

 
Figure 1. Focus Group Breakdown by Stakeholder Group 

Stakeholder Group Number of Focus Groups 
Administrators 1 
Elementary Teachers 8 
Middle School Teachers 4 
Other District Staff 2 
Middle School Students 3 
Current Parents 2 
Community Members 3 

 

The District was responsible for inviting stakeholders to participate in focus groups. Postcards were sent 
to all addresses in the District requesting focus group participation. In addition, the District sent letters to 
community leaders and invited members from the Concerned Taxpayers organization through both letter 
and email. Postings on a publicly available online calendar kept participants and the community at-large 
informed about focus group scheduling; while website announcements and Superintendent and Principal 
tweets kept District stakeholders informed of the focus group process as it unfolded.  

All focus group participants were asked to discuss four topics in regards to the District’s schools: 
strengths, challenges, areas for improvement, and vision for the future. Anonymity was assured and all 
participants were asked to show respect for other’s opinions during the process. No leading or prodding 
occurred during the focus group process, and stakeholder priorities are presented without bias. Particular 
attention was paid to responses confirmed by a majority of the groups. 

 
Findings  
 
Strengths 
District employees are mentioned as District strengths by administrator, teacher, support staff, student, 
parent, and community member participants. Teachers are described as passionate, dedicated, and good 
role models. Parental support is praised by community member, employee, and parent participants. In 
addition, the small and tight-knit Lake Bluff community is seen as an asset, contributing to what is seen 
by community member and parent participants as a compassionate, healthy, and safe learning 
environment. Teacher participants appreciate the District working environment. 

District teacher and parent participants see the special education program and elements of the elementary 
curriculum as strengths. Specifically, teacher participants mention the effectiveness of the District’s new 
elementary math program. The prioritization of students’ social and emotional wellness is praised by 
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District employee and community member participants; while teacher, parent, student, and community 
member participants see the wide variety of high-quality extracurricular activities, such as the fine arts 
and athletic programs, as strengths.  

Teacher and community member participants perceive adequate access to necessary resources throughout 
the District. Students’ academic performance is also seen as a strength. There is a strong desire by 
employee and parent participants to maintain a high focus on the quality of instruction delivered to each 
student. 

 
Challenges 
Community member, parent, and employee participants express concern about frequent employee 
turnover in both the central office and building level administration. Overall communication is cited as a 
challenge throughout the District by community member and employee participants. Community 
member, parent, and employee participants also cite challenges regarding transparency in District 
decision-making processes. Employee and parent participants report a sense of detachment between the 
District Office and school buildings due to the office’s remote location. Employee participants see 
frequent changes in initiatives and priorities as a problem and identify a need for more effective 
communication. Additionally, collaboration between the elementary and middle schools is a challenge 
observed by parent and employee participants. 

District employee participants view high community expectations as a challenge, especially when 
combined with the desire for a reduction in local property taxes. Nonetheless, fiscal responsibility is 
valued by community member and parent participants.    

At the same time, parent participants worry students do not receive enough individual attention from 
special education and enrichment staff; and student participants desire more individualized instruction and 
more time to take advantage of electives. Both parent and student participants see a need for greater 
emphasis on challenging students who are excelling, with employee participants recognizing the 
expectation of differentiation as one of their largest challenges. Finally, building administrators are 
described as “stretched thin,” and District employee participants emphasize the need for a full-time 
curriculum director. 

 
Areas for Improvement 
Across focus groups with parent and employee participants, a desire for consistency throughout the 
District emerged. Specifically, employees desire the development and use of processes, procedures, and 
systems to increase the effectiveness and efficiency of the District. Additional administrative support in 
the buildings is also identified as a strong need among employee participants.  

In addition, community member and parent participants desire a partnership with Lake Forest school 
districts to ensure Lake Bluff Middle School students are fully prepared when they enter Lake Forest 
High School. A greater emphasis on math and science is also seen as necessary by parent and employee 
participants to adequately prepare students; while parent and student participants desire more gifted 
courses and an expanded enrichment program.   

District employee participants express the desire for more effective faculty meetings and professional 
development. For instance, employees would like to see the development of school improvement 
committees. In addition, paraprofessional respondents feel greater involvement of paraprofessionals in 
meetings and staff development could enhance the educational experiences of students and engage 
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paraprofessionals. There is also support among parent and employee groups for improvements to the 
middle school facilities, specifically the choir room.  

Community member, parent, and employee participants convey a need for improvement in District-wide 
communication, specifically a desire for greater transparency and a communication strategy that will 
allow for open discussions in order to improve trust throughout the District. Community member 
participants would like District communication to be targeted to the appropriate audience and foster a 
sense of pride in the schools and community. There is also a desire among parent and District employee 
participants for greater follow-through on initiatives and commitments, including clearer communication 
relative to new initiatives.   

Overall, community member, parent, and employee participants value the opportunity to be involved in 
the strategic planning process and express a desire to be kept informed about decisions and processes. 
Community member, parent, and employees understand the importance of a clear mission and vision and 
would like the findings gathered throughout the strategic planning process to build clarity through 
transparent communication. Community member and parent participants desire a concrete and measurable 
plan to see what projects are currently in progress throughout the District and their connection to the 
budget. The strategic plan is seen as a process to improve communication and articulation of the District’s 
vision throughout the greater community. 

 
Vision for the Future 
Parent and employee participants want the District to gain recognition as a progressive and premier 
educational environment that increases academic achievement, sparks genuine curiosity in learning, and 
develops character among its students; while community member participants place greater priority on 
strategically lowering expenses. With greater continuity and consistency, employee participants would 
like to see the development of true learning communities in the schools.  

 

Differences among Stakeholders 
Responses are mostly consistent across community member, parent, student, and employee participants. 
However, the main discrepancy is a prioritization by community member participants on limiting 
financial commitments; while District employee and parent participants are more likely to emphasize the 
development of a nationally-recognized District.  
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Stakeholder Survey Analysis 
 
Executive Summary 
 

Mission Statement 
Overall, employee and parent respondents support the content of the District’s current mission statement. 
However, community member, parent, and employee respondents would like the statement to be more 
concise; while parent and employee respondents would like the statement to be more fully realized 
throughout the District. An additional emphasis on fiscal responsibility, community partnerships, rigor, 
and teacher recognition is desired. 
 
Overall Quality 
Employee and parent respondents agree the District provides a high quality education; while there is room 
for improvements in community member respondents’ rating of overall quality. Among employee, parent, 
and community member respondents, areas for strategic improvement emerged including: improving the 
relationship between schools and the community, implementing transparent communication strategies, 
encouraging all students to meet their potential, and making decisions in the best interests of students.  
 
Current State of the District 
Employee, parent, and community member respondents agree schools are safe and facilities are well 
maintained throughout the District. In addition, employee and parent respondents agree the District 
provides quality program and curriculum as well as quality instruction to students. However, areas for 
improvement emerge such as communicating transparently, being fiscally responsible, and developing a 
good relationship between District schools and the community. 
 
Priorities 
Ensuring high academic standards and expectations for students, hiring and retaining quality teachers, and 
providing a safe environment for students and employees are rated as high priorities by parent, employee, 
and community member respondents. Lower priorities among parent, employee, and community member 
respondents include providing the lowest cost education possible, improving the quality of school 
facilities, and improving student achievement on standardized tests. 
 
Communication 
Community member respondents primarily receive their information about the District from newspapers 
and neighbors or friends; while parent respondents receive their information about the District from the 
District website. Community member and parent respondents desire additional information from the 
District. For example, community member respondents indicate a desire for more information about the 
financial state of the District; while parent respondents indicate a desire for more information about how 
the District compares to other schools and current best practices in education. 
 
Additional Findings 
Parent and employee respondents consider communication and curriculum development to be the 
District’s most strategic areas for improvement. Employee respondents also feel additional collaboration 
time and professional development related to their specialized teaching areas, in areas related to District 
initiatives, and technology could enhance their ability to teach District students.  
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A. Methodology 
 
Research Process 
Surveys were developed with stakeholder input from Board of Education interviews as well as employee, 
parent, student, and community member focus groups.  In January 2013, quantitative and qualitative data 
were collected through a survey distributed electronically. Unique surveys were administered to 
employees, parents, and community members (i.e., non-parent/non-employee taxpayers). Emails were 
sent to all employees and parents, and the District sent postcards to all community members requesting 
participation.  

Throughout the entire process, District administrators allocated significant resources to outreach in order 
to increase community member, parent, and employee awareness of and participation in the survey. For 
instance, District employees made use of Constant Contact, sent out press releases, posted website 
announcements, and provided online calendar updates regarding the online survey. The Superintendent 
and Principals also used Twitter to keep stakeholders informed and encourage their participation. When 
District administrators requested an extension to the survey in order to allow stakeholders more time to 
participate, outreach measures were repeated and backpack flyers were sent home with students. 

 

Inference and Reporting 
ECRA followed the major principles of “Standards for Reporting on Empirical Social Science Research,” 
published by the American Educational Research Association (AERA), when reporting research findings 
related to the study. AERA was founded in 1916 and is considered by many as the premier authority 
related to educational research, best practices, and standards for reporting research grounded in the 
empirical traditions of the social sciences. The following were taken from “Standards for Reporting on 
Empirical Social Science Research,” published by AERA. 

AERA defines two overarching principles that underlie the development of reporting standards: 
 

1. Reports of empirical research should be warranted; that is, adequate evidence should be provided 
to justify the results and conclusions. 

2. Reports of empirical research should be transparent; that is, reporting should make explicit the 
logic of inquiry. 
 

ECRA adheres to principle one by providing evidence in the form of data, statistics, and information from 
a variety of analyses that support any claims made by the findings. All findings contained in this report 
carry with them the evidence from various sources used to infer the research finding. This is considered 
best practice by AERA, which states: 
 
 
 
 
 
 
 
  

While many statistical analyses may be carried out in a study, typically only a subset is critical 
to the eventual results and interpretations. It is important to report the results of analyses that 

are critical for interpretation of findings. 
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ECRA adheres to principle two by clearly articulating the process of data collection and analysis used 
during the process. AERA states: 
 
 
 
 
 
 
 

ECRA used the process of triangulation, as described by AERA, to arrive at the findings contained in this 
report. Triangulation yields accurate findings because it uses multiple methods (quantitative and 
qualitative) to verify results, thereby eliminating bias and single-agenda purposes.  

 

Response Rate 
The chart below indicates the number of surveys distributed and returned, as well as the final response 
rate. The percentages of members in each stakeholder group who agree or strongly agree with each item 
are reported for each survey question administered to the group. Please note, as the District reached out to 
community members through a number of means, there is no specific number to report for the number of 
surveys distributed and thus no response rate to report. 
 

Figure 2. Survey Response Rate by Stakeholder Group 
 

 
 
 
 

 
 

Figure 3. Survey Response by Employee Position 
 

 
 

 
 

*Only employees who reported their position are included in this breakdown. 
 

A consistent color coding key for survey items was used throughout the report to illustrate relative 
strengths and areas for improvement. The color codes are based on the percentage of stakeholders who 
agreed or strongly agreed to an item. For this survey, positive ratings are viewed as any percent greater 
than or equal to 80, mixed ratings as any percent including or between 65 and 79, and lower ratings as any 
percent less than or equal to 64.  
 
 
 

Stakeholder Group Distributed Returned  % Returned  
Employees 135       116 86% 

Parents 533 279 52% 
Community Members --- 126 --- 

Employee Position* Surveys Completed 
Administrators (Admin) 5 

Faculty Members (Faculty) 80 
Support Staff Members (SS) 22 

Positive ratings (≥80%) 

Mixed ratings (65%-79%) 

Lower ratings (≤64%) 

Key 

It is the researcher’s responsibility to show the reader that the report can be trusted. This begins 
with the description of evidence and analysis supporting each claim. The warrant for the claims 
can be established through a variety of procedures including triangulation or comparison of 

evidence from different sources. 
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B. Sample Characteristics 
 
The following graphs provide demographic information provided by respondents. Please note, 
percentages may not add up to 100 due to rounding.  

Building affiliation data is provided below in Figure 4 for both employee and parent respondents. Please 
note, parents were allowed to report an affiliation with more than one school so long as they had at least 
one child at each school. Results are as expected with slightly more employees and parents affiliated with 
the elementary school, which serves six grades, compared to the middle school, which serves three 
grades.  

 

As seen below in Figure 5, community member respondents are much more likely than parent 
respondents to have lived in the District for 20 or more years. Nonetheless a majority of parent 
respondents have lived in the District for 7 or more years. 
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Figure 4. Building Affiliation for Employee and Parent Respondents 

Employee (n=116) Parent (n=279)
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Figure 5. Years of Residency 

Community Members (n=126) Parents (n=279)
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As seen below in Figure 6, the majority of community member respondents belong to the 45 to 64 age 
group, with 33 percent reporting belonging to the 65 plus age group.  

 

 

 

Difference between community member and parent respondent populations are as expected, with 
community members being on average older and having lived in the community longer than parents.   

1% 

14% 

52% 

33% 

Figure 6. Community Respondent Age Groups 

18 to 24 years 25 to 44 years 45 to 64 years 65+ years
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C. Mission Statement 
 
Findings: Overall, employee and parent respondents feel the District’s current mission, “The Mission 
of Lake Bluff School District 65, working in partnership with the community, is to educate our students to 
be lifelong learners and well-rounded citizens by addressing the unique needs of students and challenging 
their potential through excellence in teaching in a safe, nurturing learning environment,” is appropriate. 
However, there is relatively less support among community member and faculty (Faculty) respondents 
than among parent, administrator (Admin), and support staff (SS) respondents.  
 
When asked to expand upon their opinions regarding the mission statement, community member, parent, 
and employee respondents support the content of the current mission statement. However, community 
member, employee, and parent respondents also agree the statement could be more succinct. In addition, 
employee and parent respondents express concern that the mission has not been fully recognized 
throughout the District; while community member respondents express a desire for mention of fiscal 
responsibility in the mission statement. Also mentioned by community member and employee 
respondents is a desire for true community partnering. Community member, parent, and employee 
respondents all desire an emphasis on high academic achievement and recognition of the importance of 
teachers.  

 

Supporting Data: 
 

Figure 7A. Mission Statement 

  
Employee 
 (n=116) 

Parent 
 (n=279) 

Community 
(n=126) 

The current mission statement is appropriate 83% 84% 69% 
 

Figure 7B. Mission Statement by Employee Position 

  
Admin 
(n=5) 

Faculty 
(n=80) 

SS 
(n=22) 

The current mission statement is appropriate 100% 78% 91% 
 

 

  Positive ratings (≥80%) 

Mixed ratings (65%-79%) 

Lower ratings (≤64%) 

Key 
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D. Overall Quality 
 
Findings: Ninety-two percent of employee and 78 percent of parent respondents agree or strongly 
agree that the District provides a high quality education. However, only 55 percent of community 
respondents agree or strongly agree that the quality of education in the District is high.  
 
When asked to expand upon their opinions regarding the overall quality of education in the District, 
community member, employee, and parent respondents express a desire to challenge students more at all 
academic levels, particularly gifted students. Parent and community member respondents also desire a 
strong math and science curriculum, including more math instructional time at the middle school level. 
Employee and parent respondents comment positively on the high quality teachers and comprehensive 
education in the District; while community member respondents are concerned students are not 
adequately prepared for high school and that the District is not ranked as one of the highest performing 
districts in the state.  
 
In addition, correlations between agreement that the District provides a high quality education and other 
survey items were examined in order to understand which factors relate highly with perceptions of 
educational quality for employee, parent, and community member respondents. All significantly 
correlated items are listed in Figures 8C to 8E, sorted from most to least correlated for employee, parent, 
and community member respondents. The percent of employee, parent, or community member 
respondents who agree or strongly agree with each item is also provided. Items that have high correlations 
and mixed or low average ratings are areas for strategic focus.  
 
Employee and parent respondents rate several items correlated with overall quality highly. However, 
parent respondents also show less agreement that the District encourages each child to meet his or her 
highest potential, engages in transparent communication, and prepares students for state testing. 
Employee respondents rate district and community relationships, transparent communication, research-
based decision-making, and follow-through with initiatives less favorably. The following items were 
highly correlated with overall quality among community members, yet rated lower: perceptions of 
programming and curriculum, teacher instruction, encouragement of students to meet their highest 
potential, the making of decisions in the best interest of students, the relationship between schools and the 
community, fiscal responsibility, and transparent communication. 
 
Supporting Data: 

Figure 8A. Overall Quality 

  
Employee 
 (n=116) 

Parent 
 (n=279) 

Community 
(n=126) 

District 65 provides a high quality education. 92% 78% 55% 
 

 

 

 

  

Positive ratings (≥80%) 

Mixed ratings (65%-79%) 

Lower ratings (≤64%) 

Key 
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Figure 8B. Overall Quality by Employee Position 

  
Admin 
(n=5) 

Faculty 
(n=80) 

SS 
(n=22) 

District 65 provides a high quality education. 100% 94% 85% 
 
 
 

Figure 8C. Employee Correlations with Overall Quality 

 Correlation Percent Agree/ 
Strongly Agree 

District 65 teachers provide quality instruction to students. .764** 91% 
District 65 provides quality programs and curriculum. .749** 88% 
Each District 65 student is encouraged to meet his or her highest potential. .680** 82% 
The current mission statement is appropriate .591** 83% 
District 65 schools are safe. .426** 92% 
District 65 leaders make decisions in the best interest of students. .400* 73% 
District 65 effectively addresses the needs of the individual student. .388** 76% 
District 65 is a fiscally responsible district. .380** 79% 
There is a good relationship between District 65 schools and the community. .353** 59% 
District 65 facilities are well maintained.  .314** 85% 
District 65 is a great place to work. .279* 89% 
The social and emotional needs of District 65 students are being addressed. .276* 87% 
There is transparent communication within District 65. .261** 38% 
District 65 makes research-based decisions. .253** 49% 
I feel supported by District 65 administrators. .225* 69% 
District 65 follow-through with initiatives. .212* 35% 

 
 
  

Positive ratings (≥80%) 

Mixed ratings (65%-79%) 

Lower ratings (≤64%) 
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Figure 8D. Parent Correlations with Overall Quality 

 Correlation Percent Agree/ 
Strongly Agree 

District 65 provides quality programs and curriculum. .717** 82% 
The current mission statement is appropriate .673** 84% 
District 65 teachers provide quality instruction to students. .630** 83% 
Each District 65 student is encouraged to meet his or her highest potential. .570** 61% 
District 65 leaders make decisions in the best interest of students. .538** 66% 
There is a good relationship between District 65 schools and the community. .477** 74% 
I am proud of my child(ren)’s school(s). .472** 89% 
District 65 schools are safe. .426** 90% 
District 65 facilities are well maintained. .422** 94% 
District 65 is a fiscally responsible district. .421** 66% 
There is transparent communication within District 65. .420** 59% 
Technology is used effectively in my child(ren)’s classroom(s). .331** 79% 
District employees are responsive to parents. .280** 77% 
The school actively works to involve parents in a variety of ways. .273** 73% 
The district communicates my child(ren)’s progress effectively. .260** 72% 
The social and emotional needs of District 65 students are being addressed. .224** 79% 
District 65 students are well prepared for state testing. .224** 63% 
** Correlation is significant at the .01 level 
* Correlation is significant at the .05 level.  

  

 

Figure 8E. Community Member Correlations with Overall Quality 

 Correlation Percent Agree/ 
Strongly Agree 

District 65 provides quality programs and curriculum. .723** 51% 
District 65 teachers provide quality instruction to students. .589** 53% 
Each District 65 student is encouraged to meet his or her highest potential. .580** 42% 
The current mission statement is appropriate .497** 69% 
District 65 leaders make decisions in the best interest of students. .360** 32% 
District 65 facilities are well maintained. .345** 72% 
District 65 schools are safe. .325** 68% 
There is a good relationship between District 65 schools and the community. .302** 31% 
District 65 is a fiscally responsible district. .268** 17% 
There is transparent communication within District 65. .240* 15% 
** Correlation is significant at the .01 level 
* Correlation is significant at the .05 level.    

 
  

Positive ratings (≥80%) 

Mixed ratings (65%-79%) 

Lower ratings (≤64%) 

Key 
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E. Current State of the District 
 
Findings: As seen in Figure 9A, employee, parent, and, to a lesser extent, community member 
respondents agree that schools are safe and facilities well-maintained throughout the District.  Employee 
and parent respondents also agree that District teachers provide quality instruction to students and that the 
District provides quality programs and curriculum. Employee respondents agree that each District student 
is encouraged to meet his or her highest potential. At the same time, only 61 percent of parent respondents 
and less than half of all community member respondents agree that each District student is encouraged to 
meet his or her highest potential. Less than 60 percent of parent and employee respondents and 15 percent 
of community member respondents agree there is transparent communication throughout the District. 
Fifty-nine percent of employee respondents and 31 percent of community member respondents agree 
there is a good relationship between District schools and the community.  Community member responses 
are not favorable when asked to rate whether District leaders make decisions in the best interest of 
students and if the District is fiscally responsible.   
 
Employee and parent respondents were asked questions specific to their affiliation with the District 
schools. Eighty-nine percent of employee respondents agree or strongly agree that the District is a great 
place to work. A similar percentage of employee respondents also agree the social and emotional needs of 
District students are being addressed. In addition, 89 percent of parent respondents agree they are proud 
of their child or children’s school(s). However, there is a discrepancy between employee and parent 
respondents’ perceptions of student preparedness for state testing with 86 percent of employee 
respondents agreeing and only 63 percent of parent respondents agreeing. In addition, 82 percent of 
employee respondents versus 61 percent of parent respondents agree with the statement each student is 
encouraged to meet his/her highest potential. Employee respondents also indicate staff development, use 
of assessment data to improve instruction, interactions with parents that support learning, making 
research-based decision, collaborating with other staff members, alignment of curriculum, and follow-
through with initiatives are areas for improvement internally.  
 
As seen in Figure 9B, there is consistent agreement between the different employee groups with a couple 
of exceptions among respondents. Administrator respondents are less likely than other employee 
respondents to agree the District effectively addresses the needs of the individual student or that District 
students are well prepared for state testing; while administrator respondents are more likely than other 
employee respondents to agree there is a good relationship between District schools and the community, 
that they have adequate opportunities to collaborate with other staff members, and that there is transparent 
communication within the District. More specifically, 100 percent of administrator respondents agree or 
strongly agree there is transparent communication within the District, yet only 29 percent of faculty 
respondents and 55 percent of support staff respondents agree or strongly agree with that same statement. 
Additionally, support staff respondents agree more frequently than other employee respondents that their 
schools use assessment data effectively to improve instruction, identify students who need special 
services, and that the curriculum is aligned across grades; while faculty respondents are less likely to 
agree than other employee respondents that continuing staff development is a priority.  
 
When asked to expand upon their ratings of the District’s current state, community member, parent, and 
employee respondents identify transparency in decision-making and communication as areas for 
improvement. Employee and parent respondents also express a desire for greater differentiation for 
students within the classroom, including specifically more enrichment for gifted students. Community 
member and parent respondents express concerns about the decision-making process and fiscal 
management in the District; however community member and parent respondents also complimented the 
teaching staff.  Employee and parent respondents acknowledge improvements have been made in the past 
year, specifically in regards to communication, transparency, and decision-making. Parent and employee 
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respondents credit the recent administrative changes for the noticeable improvements. Finally, employee 
respondents express concern over inadequate facilities and policy-level decisions that do not take 
classroom teacher concerns into consideration.  

Supporting Data: 
Figure 9A. Current State of the District 

  
Employee 
 (n=116) 

Parent 
(n=279) 

Community 
(n=126) 

I am proud of my child(ren)’s school(s).  
89% 

 
District 65 is a great place to work. 89% 

  
District 65 schools are safe. 92% 90% 78% 

District 65 facilities are well maintained. 85% 94% 72% 
The social and emotional needs of District 65 students are being 
addressed. 

87% 79% 
 

Technology is used effectively in my child(ren)’s classroom(s).  
79% 

 
District employees are responsive to parents.  

77% 
 

District 65 effectively addresses the needs of the individual student. 76% 
  

District 65 students are well prepared for state testing. 86% 63% 
 

District 65 teachers provide quality instruction to students. 91% 83% 53% 

District 65 provides quality programs and curriculum. 88% 82% 51% 
My school uses assessment data effectively to identify students who 
need special services. 

74% 
  

The school actively works to involve parents in a variety of ways.  
73%  

The district communicates my child(ren)’s progress effectively.  
72%  

I feel supported by District 65 administrators. 69% 
  

Each District 65 student is encouraged to meet his or her highest 
potential. 82% 61% 42% 

Continuing staff development is a priority for District 65. 58% 
  

My school uses assessment data effectively to improve instruction. 58% 
  

I have frequent interactions with parents that support student learning. 57% 
  

District 65 leaders make decisions in the best interest of students. 73% 66% 32% 
There is a good relationship between District 65 schools and the 
community. 59% 74% 31% 

District 65 is a fiscally responsible district. 79% 66% 17% 
District 65 makes research-based decisions. 49%   
I have adequate opportunities to collaborate with other staff members. 47%   
The curriculum is aligned across grades. 39%   
There is transparent communication within District 65. 38% 59% 15% 
District 65 follows-through with initiatives. 35% 

  
 
 

  
Positive ratings (≥80%) 

Mixed ratings (65%-79%) 

Lower ratings (≤64%) 

Key 

DRAFT



 
ECRA Group, Inc.  17 

Figure 9B. Current State of the District by Employee Position 

  
Admin 
(n=5) 

Faculty 
(n=80) 

SS 
(n=22) 

District 65 is a great place to work. 100% 88% 91% 
District 65 schools are safe. 100% 93% 86% 
District 65 facilities are well maintained. 100% 83% 86% 
The social and emotional needs of District 65 students are being addressed. 100% 84% 95% 
District 65 effectively addresses the needs of the individual student. 60% 75% 82% 
District 65 students are well prepared for state testing. 60% 86% 91% 
District 65 teachers provide quality instruction to students. 100% 91% 86% 
District 65 provides quality programs and curriculum. 100% 86% 91% 
My school uses assessment data effectively to identify students who need special 
services. 

60% 71% 89% 

I feel supported by District 65 administrators. 100% 66% 71% 
Each District 65 student is encouraged to meet his or her highest potential. 80% 80% 86% 
Continuing staff development is a priority for District 65. 80% 49% 90% 
My school uses assessment data effectively to improve instruction. 20% 54% 80% 
I have frequent interactions with parents that support student learning. 60% 61% 35% 
District 65 leaders make decisions in the best interest of students. 80% 70% 82% 
There is a good relationship between District 65 schools and the community. 100% 56% 73% 
District 65 is a fiscally responsible district. 100% 77% 82% 
District 65 makes research-based decisions. 40% 50% 45% 
I have adequate opportunities to collaborate with other staff members. 80% 44% 48% 
The curriculum is aligned across grades. 40% 28% 77% 
There is transparent communication within District 65. 100% 29% 55% 
District 65 follows-through with initiatives. 40% 29% 55% 
 
 

  Positive ratings (≥80%) 

Mixed ratings (65%-79%) 

Lower ratings (≤64%) 
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G. Priorities 
 
Findings: As seen in Figure 10A, over 80 percent of employee, parent, and community member 
respondents prioritize ensuring high academic standards and expectations for students, hiring and 
retaining quality teachers, and providing a safe environment for students and employees. While these 
areas are seen as current strengths by parent, employee, and community member respondents, continued 
emphasis is desired as indicated by the order of prioritization. Putting students first when making 
decisions, ensuring a well-rounded experience for students, and hiring and retaining quality administrators 
are also highly prioritized by employee and parent respondents.  
 
In addition, employee, parent, and community member respondents rate improving student achievement 
on standardized tests, improving the quality of school facilities, and providing the lowest cost education 
possible as lower priorities. Employee respondents indicate they see improving communication and 
integrating current technology into teaching and learning as higher priorities than parent and community 
member respondents; while parent respondents indicate they see providing individualized instruction for 
students and improving readiness for college as a higher priority than employee and community member 
respondents.  
 
As seen in Figure 10B, there is general consistency in priorities across employee respondents. However, 
administrators indicate they see providing individualized instruction for students and improving staff 
development opportunities as lower priorities than faculty and support staff respondents; while support 
staff respondents indicate they see providing individualized instruction for students as higher priorities 
than and faculty respondents. 
 
When asked to prioritize what they consider the most important issues the District should address in the 
next 5 years, community member, employee, and parent respondents indicate they would like the District 
to focus on providing students with a strong academic background. For employee respondents this 
includes high academic standards and a well-rounded curriculum, with the Common Core seen as a way 
to accomplish this goal.  

In addition, financial management is highly prioritized by community member respondents, with 
community member respondents desiring lower property taxes and greater transparency in how funds are 
spent. Transparent communication is also mentioned as a priority by employee and parent respondents. 
Among community member and parent respondents a strong desire is expressed to hire and retain high 
quality teachers, with greater employee accountability seen as a means to accomplish this priority. 
Community member and parent respondents would also like to see differentiation in the classroom; while 
community member and employee respondents prioritize the need for safe school environments, both 
physically and socio-emotionally. Finally, employee respondents express a desire for investments in 
facilities, technology, and professional development.  

Differences emerged between respondents in whether or not to invest in technology, and in contrast to 
employee and parent respondents, community member respondents are not certain “putting students first” 
should guide all decision-making.  
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Supporting Data: 
Figure 10A. Priorities 

  
Employee 
 (n=116) 

Parent 
 (n=279) 

Community 
(n=126) 

Ensuring high academic standards and expectations for students. 95% 96% 95% 
Hiring and retaining quality teachers. 95% 98% 88% 
Providing a safe environment for students and employees. 89% 91% 81% 
Putting students first when making decisions. 91% 95% 70% 
Ensuring a well-rounded experience for students. 89% 89% 74% 
Hiring and retaining quality administrators. 92% 80% 72% 
Improving communication. 85% 66% 73% 
Integrating current technology into teaching and learning. 82% 75% 66% 
Providing individualized instruction for students. 76% 89% 53% 
Improving student readiness for college. 62% 81% 69% 
Improving community relations. 70% 52% 70% 
Improving staff development opportunities. 78% 61% 31% 
Improving student achievement on standardized tests. 47% 60% 51% 
Improving the quality of school facilities. 54% 46% 34% 
Providing the lowest cost education possible. 19% 23% 30% 

 

Figure 10B. Priorities by Employee Position 

  
Admin 
(n=5) 

Faculty 
(n=80) 

SS 
(n=22) 

Ensuring high academic standards and expectations for students. 100% 93% 100% 
Hiring and retaining quality teachers. 100% 95% 95% 
Providing a safe environment for students and employees. 80% 88% 95% 
Putting students first when making decisions. 100% 93% 81% 
Ensuring a well-rounded experience for students. 100% 88% 91% 
Hiring and retaining quality administrators. 100% 90% 95% 
Improving communication. 80% 86% 77% 
Integrating current technology into teaching and learning. 80% 79% 91% 
Providing individualized instruction for students. 60% 75% 82% 
Improving student readiness for college. 80% 54% 90% 
Improving community relations. 80% 66% 77% 
Improving staff development opportunities. 60% 81% 73% 
Improving student achievement on standardized tests. 80% 36% 73% 
Improving the quality of school facilities. 80% 51% 59% 
Providing the lowest cost education possible. 40% 14% 32% 

 

 Positive ratings (≥80%) 

Mixed ratings (65%-79%) 

Lower ratings (≤64%) 

Key 
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H. Communication 
 
Findings: Community member and parent respondents were asked to select their two most important 
sources of information about the District and check any areas in which they would like to receive more 
information about the District. As seen in Figure 11A, community member respondents rely primarily on 
newspapers and neighbors or friends for information about the District; while parent respondents rely 
primarily on the District website for information.  
 
Figure 11B shows the percentage of community member and parent respondents who selected each item 
as an area in which they would like to receive additional information from the District. Overall, 
community member and parent respondents desire additional information about the District. For 
community member respondents, the financial state of the District, updates on the strategic plan 
implementation, and how the District compares to other schools are of the greatest interest; while parent 
respondents are most interested in how the District compares to other schools, current best practices in 
education, and student achievement across the District. 
 
In open-response comments, community member respondents express a desire for more information from 
the District for “non-users” (a taxpayer who does not have a child in the District nor is employed by the 
District), specifically in regards to finances.  
 

 

Supporting Data: 
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Figure 11A. Primary Sources of Information about the District 

Community Members (n=126) Parents (n=279)
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Figure 11B. Areas Stakeholders Desire Additional Information 

Community Members (n=126) Parents (n=279)
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I. Additional Findings 
 
To complete the survey, employee and parent respondents were asked a couple of open-ended questions. 
A summary of the comments and concerns reported among community member, employee, and parent 
respondents can be found below. 

 
Opportunities for Improvement 
When parent and employee respondents were asked what they considered the District’s greatest 
opportunities for improvement, communication and items related to curriculum development were the 
most frequently mentioned areas among parent and employee respondents. Employee respondents are 
more interested in improving internal communication, while parent respondents are more interested in 
improving external communication. In regards to curriculum development, parent and employee 
respondents express a desire for better student preparation for high school. Parent respondents also 
express an interest in increasing emphasis on individualizing instruction and supporting students’ social 
and emotional development. 

 
Employee Support 
When employee respondents were asked how the District could be more supportive of their work 
employee respondents reported already feeling adequately supported. However, faculty respondents ask 
for more out-of-classroom time, specifically to collaborate with other staff members. Employee 
respondents express a desire for more frequent and in-depth communication with administrators and the 
Board of Education. Employee respondents also express a desire for both administrators and the Board of 
Education to be more accessible and visible in the schools. In addition, employee respondents mention 
more funding and devoted time for professional development could enhance their ability to provide 
students with a high quality education. 

 

Professional Development 
When employee respondents were asked what professional development opportunities would be most 
beneficial to their work, employee respondents expressed an interest in professional development related 
to their specialized teaching areas, in areas related to District initiatives, and in technology. In addition, 
employee respondents express an interest in more time to collaborate with other staff members.   
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Achievement Analysis 
 

Background 
As part of the strategic planning process, District student achievement data were examined in an effort to 
document both achievement status and student growth in the District. The following is a summary of the 
results of these analyses. 

Overall, community members, employees, and parents perceive student achievement in the District as 
high. An important question is how student achievement in the District compares with that of other 
Illinois school districts with similar student populations. In other words, are the District’s high average 
test scores the result of high quality education or are they typical of districts with similar student 
populations (e.g., low percentage of English Language Learners and low percentage of low income 
students)? In addition, how does student test score growth across the District differ by school, grade, 
subject, and student subgroup? The answers to these questions will provide a richer and more meaningful 
picture of District performance, which direction the District is moving, and where resources can be 
targeted to increase student growth. 

 

Methodology 
Illinois State Growth Comparison 
District student data from the 2012 ISAT were evaluated to determine how student test score growth 
compared with growth across Illinois for districts with similar student academic performance. Through 
this model, each student’s prior year performance was examined to determine each student’s propensity 
for future achievement in the 2011-2012 school year. To evaluate growth, all student data were run 
through the growth model and students’ actual 2012 ISAT test scores were compared to the expected 
values provided by the prediction model.  
 
 
Benchmark Comparison 
District student data from the 2011 ISAT were evaluated to determine how student test scores compare 
with achievement results in other districts with similar student characteristics. A model was built using all 
Illinois school ISAT data that allows for predictions of the percentage of students who will meet or 
exceed standards by grade-level and subject based on the following characteristics: 

• Percent of low income students 
• Percent of English Language Learners  
• Percent of students with IEPs 
• Percent mobility rate 

 
Publically available school demographic data from each school in the District were run through the 
model, which resulted in a benchmark meets or exceeds standards percentage for that school based on the 
student characteristics above. The actual percentage of students in each school who met or exceeded 
standards in reading or mathematics was then subtracted from the benchmark percentage to get a 
difference score. 
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A. Illinois State Growth Comparison 
 
Findings: In the 2011 to 2012 school year student growth in the District was typical of student growth 
throughout Illinois by grade and subject with the exception of seventh grade students who achieved lower 
than expected growth in math and sixth grade students who achieved higher than expected growth in 
reading. By subgroup, low income students and students with IEPs achieved lower than expected growth 
in math; while Asian students, students identifying their race as “other”, and female students achieved 
higher than expected growth in reading.  
 
 
Supporting Data: 
 

Figure 12. Illinois State Growth Comparison: Math District Growth by Grade 

Grade Number of 
Students Tested 

Low % 
Growth 

Typical % 
Growth 

High % 
Growth 

Value-Added 
Growth (VAG) 

4 98 19 62 18 0.06  
5 98 10 76 14 0.24  
6 97 18 62 21 0.14  
7 107 29 56 15 -0.32 ↘ 
8 98 19 62 18 0.06  

DISTRICT 517 19 65 16 0.01  
 

Figure 13. Illinois State Growth Comparison: Reading District Growth by Grade 

Grade Number of 
Students Tested 

Low % 
Growth 

Typical % 
Growth 

High % 
Growth 

Value-Added 
Growth (VAG) 

4 98 13 67 19 0.15  
5 98 10 67 22 0.26  
6 97 10 65 25 0.44 ↗ 
7 109 22 57 21 0.04  
8 117 11 67 22 0.23  

DISTRICT 519 13 65 22 0.22  
 

  

 ↗  Higher than Expected Growth (statistically significant AND VAG > +.30) 
→   Expected Growth (not significant AND/OR VAG between -.29 and +.29) 
↘   Lower than Expected Growth (statistically significant AND VAG < -.30)                              
      

Legend 
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Figure 14. Illinois State Growth Comparison: Math District Growth by Subgroup 

Group Subgroup 
Number of 
Students 
Tested 

Low % 
Growth 

Typical 
% 

Growth 

High % 
Growth 

Value-Added 
Growth 
(VAG) 

Ethnicity 

 Asian  21 23.95 52.48 23.57 0.40       
 Black  5 40.2 20 39.8 Not Reported* 
 Hispanic  28 35.68 57.18 7.04 -0.20       
 Other  21 14.29 57.14 28.57 0.29       
 White  443 20.98 62.96 16.07 -0.02       

Gender 
 Female  257 19.75 62.25 17.61 0.08       
 Male  261 23.92 60.89 14.99 -0.07       

IEP 
 IEP  78 29.45 60.09 10.32 -0.32      ↘ 
 No IEP  440 20.81 62.03 17.35 0.06       

Income 
 Low Income  26 34.5 53.92 11.58 -0.49      ↘ 
 Not Low Income  297 23.25 61.88 14.87 -0.08       

LEP 
 LEP  7 43 42.86 14.14 0.01       
 Not LEP  511 21.9 61.79 16.31 0.00       

 
 

Figure 15. Illinois State Growth Comparison: Reading District Growth by Subgroup 

Group Subgroup 
Number of 
Students 
Tested 

Low % 
Growth 

Typical 
% 

Growth 

High % 
Growth 

Value-Added 
Growth (VAG) 

Ethnicity 

 Asian  21 4.86 66.81 28.62 0.65      ↗ 
 Black  5 39.8 40.2 20 Not Reported* 
 Hispanic  28 10.75 71.57 17.68 0.16       
 Other  21 19.05 42.95 38 0.51      ↗ 
 White  444 13.67 65.19 21.32 0.20       

Gender  Female  258 9.56 68.6 21.66 0.30      ↗ 
 Male  261 17.34 60.67 22.18 0.14       

IEP  IEP  78 19.04 61.54 19.28 -0.02       
 No IEP  441 12.59 65.03 22.58 0.26       

Income  Low Income  26 26.81 57.88 15.31 -0.16       
 Not Low Income  298 14.39 63.89 21.37 0.17       

LEP  LEP  7 14.14 85.86 0 -0.33       
 Not LEP  512 13.34 64.27 22.17 0.23       

     * Value-added growth is not reported for subgroups with fewer than 6 students. 

  
 ↗  Higher than Expected Growth (statistically significant AND VAG > +.30) 
→   Expected Growth (not significant AND/OR VAG between -.29 and +.29) 
↘   Lower than Expected Growth (statistically significant AND VAG < -.30)                              
      

Legend 
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B. Benchmark Comparison 
 
Findings: Based on the analysis of student ISAT data presented in this report, results indicate that the 
percentage of students who met or exceeded standards on the ISAT mathematics and reading tests in 2011 
was as expected across the District. School-level analysis of student achievement on the ISAT shows that 
both schools have expected mathematics and reading performance.  

Supporting Data: The tables below provides information on the percentage of students by school who 
would be expected to meet or exceed standards in mathematics and reading on the 2011 ISAT test based 
on the model (in the Benchmark percent Meets/Exceeds column). The actual percentage column gives the 
actual percentage of students who met or exceeded expectations in 2011. The difference column provides 
the difference in percent of students who met or exceeded standards in Lake Bluff School District 65 
compared to like districts.  
 
 
Supporting Data: 
 

Figure 16. Mathematics Benchmark versus Actual Performance 

School Number of  
Students Tested 

Benchmark % 
Meets/Exceeds 

Actual % 
Meets/Exceeds Difference 

Lake Bluff Elementary School 308 95.79 98.37 2.57  
Lake Bluff Middle School 340 95.05 92.53 -2.52  
DISTRICT 648 95.42 95.45 0.03  

 
 

Figure 17. Reading Benchmark versus Actual Performance 

School Number of  
Students Tested 

Benchmark % 
Meets/Exceeds 

Actual % 
Meets/Exceeds Difference 

Lake Bluff Elementary School 308 90.70 92.57 1.86  
Lake Bluff Middle School 339 94.16 91.43 -2.73  
DISTRICT 647 92.43 92.00 -0.43  

  

 ↗   Higher than Expected Performance (statistically significant, p<.05) 
→   Expected Performance (no statistically significant difference, p>.05) 
↘   Lower than Expected Performance (statistically significant, p<.05) 
                              

Legend 
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Curriculum Review 
 
 

Description 
Lake Bluff District 65 provides curriculum maps for all instructional areas in grades kindergarten through 
eight. The nature of the curriculum documents vary greatly in terms of format, content, degree of 
completeness, and age.  With few exceptions, curriculum descriptions reference the content standards for 
their disciplines, and there is clear evidence of collaboration in the creation of the maps. Formatting and 
descriptions used in the documents reflect the approach prevalent at the time the maps were created.  
Thus, maps originating between 2002 and 2006 use Rubicon Atlas software created by Bena Kallick and 
her team. Maps generated since 2008 show evidence of the philosophy and format developed by Wiggins 
and McTighe in their model, “Understanding by Design.” Other maps rely on the student goals and 
objectives format characterized by “students will….” statements. In the ‘encore’ or skill areas, proficiency 
strands are documented and described for each grade. The following analysis will describe and 
summarize the content of each content area’s curriculum documents. 
 
 
Analysis 
There is clear evidence that Lake Bluff District 65 has a history of ongoing analysis and standards-based 
curriculum alignment in all areas of instruction. While the most recent curriculum document evaluates the 
K through 8 World Language program (2011), the descriptors for the math curriculum are presented in 
the TIMMS K through 8 standards (2001) along with the “Everyday Math Content by Strands” for K 
through 6 (1997). Most of the other core curricula were written between 2003 and 2010. 
 
The adopted curriculum of District 65 is very inclusive in that it provides standards and learning strands 
for skill and ‘encore’ areas as well. Thus, Fine Arts, Technology, Health, Physical Education, and Life 
Skills descriptors provide evidence of a ‘whole child’ approach espoused by the District. 
 
In order to align the curriculum with Common Core standards, District 65 is currently in the process of 
reviewing all curriculum documents. The following comments refer only to existing documents in the 
District curriculum binder. 
 
 
Language Arts  
The Language Arts curriculum is comprised of several publisher-produced documents referring to 
specific language arts skills such as spelling and guided reading, along with grade level maps. The maps 
allude to the spelling and guided reading documents and writing is described under the “skills” heading of 
the Rubicon Atlas map. While this on-line format provides the framework to produce thoughtful maps, in 
most cases the maps are incomplete, the language arts skills are inconsistently described, and the notion 
of “essential questions” is not fully understood. One exception is the seventh grade map from 2005 to 
2006. In their current form, these documents do not adequately describe the instructional goals or learning 
experiences a student will encounter at any given grade. 
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Math 
The inclusion of the “Everyday Math Content by Strands” in the math curriculum suggests the notion that 
‘the textbook is the curriculum.’  This may be necessitated by the spiraling nature of the Everyday Math 
approach in grades K through 5. Grades 6 through 8 use the Rubicon Atlas format to describe the 
curriculum. Of these, only the seventh grade map is complete.  Inclusion of the “Connected Math Project” 
(CMP) may serve as the better description of middle school math instructional goals. However, it is 
unclear from this document, which and how many of the CMP units are actually incorporated into the 
curriculum. This, combined with incomplete grade 6 and 8 maps, limits the effectiveness of the current 
curriculum documents. 
 
 
Science 
The science curriculum written in 2008 shows evidence of the “Understanding by Design” model 
developed by Wiggens and McTighe. The K through 5 curriculum includes the categories ‘Enduring 
Understandings,’ ‘Essential Questions,’ and thematic strands for life science, physical science, and earth 
science. This approach not only answers the question, ‘what’ is being taught, but also ‘how’ and ‘why’ it 
is included in the curriculum. The middle school curriculum uses the more traditional format of listing 
student objectives, and also incorporates the three strands of life science, physical science, and earth 
science. Consistent attention to the three strands of science provides a seamless curriculum K through 8.  
Applying “Understanding by Design” principles to grades 6 through 8 would strengthen the consistency 
and relevance of the science curriculum. 
 
 
Social Studies 
The social studies curriculum is comprised of several publisher-produced materials and Rubicon Atlas 
maps for grades 1, 3, 4 through 8. Of these only the grade 4 and 7 maps are complete. The questions listed 
under ‘essential questions’ are largely simple factual recall questions and not the overarching, open-ended 
questions intended by the authors. The 2007 scope and sequence for grades K-8 includes appropriate 
essential questions and the five strands of social studies standards. There is clearly interest in including 
“Geography Alive!” units, but it is not stated when and how these units are incorporated. Materials on 
Martin Luther King are intended to integrate with the District’s conflict resolution initiative, but it is 
again unclear how and when this is achieved.   
 
 
World Language 
The World Language document does not actually describe the curriculum but does address various 
aspects of the current program including curriculum, instruction, budget, and enrollment patterns. It is 
based on data and provides a candid and compelling analysis of weaknesses identified in the evaluation.  
The study proposes a more rigorous curriculum in the intermediate grades as well as eighth grade. This 
document will provide a sound foundation on which to build a developmentally appropriate world 
language program. Going forward, the description of the world language curriculum should address all 
language learning skills plus cultural understanding for each grade level. 
 
 
PE, Health, Life Skills 
The curricula for PE, Health, and Life Skills are clearly defined by the standards, goals, and content 
strands from their respective professional organizations. PE standards Nos. 19, 20, and 21 are well 
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documented for grades K through 5. Descriptions for grades 6 through 8 are lacking. The Health 
curriculum is described by the Meeks-Heit Scope and Sequence charts for grade spans, K through 2, 3 
through 5, and 6 through 8. The recently completed (2011) Life Skills curriculum map for grades 6 
through 8 includes standards, state goals, essential questions, and assessments. 
 
 
Fine Arts 
The K through 5 Fine Arts curriculum uses the nine strands of skills along with state goals to describe the 
elementary music curriculum. For grades 6 through 8, the curriculum applies the nine skill strands to each 
individual instrument, thereby differentiating instructional goals. One question emerges from this reading 
of the fine arts curriculum: How are the visual arts addressed in this content strand? 
 
 
Technology and Research Skills 
Technology describes the curriculum using 11 application strands: eight of these span the range for grades 
K through 8, two emerge in grade 3 and continue to grade 8, and one, ‘Database,’ begins in grade 4. It is 
unclear if these strands were derived from standards, but the descriptions are concrete and 
developmentally appropriate. Research Skills are defined by two documents: “Big 6 Skills Overview” by 
Mike Eisenberg, 2003, and “Research Skills for Gifted Students” by Nancy Polette, 2001.   
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